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Abstract: The purpose of this paper is to present and evaluate the speaking tasks of a
particular unit of a textbook according to certain criteria, assess its influence on the learners’
speaking performance and develop an original speaking lesson accompanied by its activities.
In the first part, there is a brief description of the teaching situation, with reference to students’
profile, the curriculum and the coursebook used. In the second part, the speaking tasks of the
coursebook are evaluated according to Nation’s, Johnson’s and Beaumont’s criteria, while its
role on learners’ speaking performance is mentioned as well. In the last part, there is a
presentation and justification of an original speaking lesson plan on Bullying and its activities.

1. Description of the teaching situation

The particular class consists of 16 Greek students (9 male and 7 female ones), aged 12 to 13,
attending the first grade of a Greek junior high school. All learners are monolingual and they have
been learning English, since they were in the second grade of primary school. The group's
competence levels range from intermediate to upper-intermediate (B1-B2) according to the CEFR
(2021). Most of them are highly motivated to engage actively in any kind of speaking activity and
interact with their classmates by using the English language, while at the same time, they show a
positive stance towards English. Also, their concentration span is high, especially when the topic
discussed is relevant to their needs and interests. The coursebook used is called ‘Insider’ and it is an
exam preparation book. It includes thematic vocabulary, grammar taught in context, reading training
and reading comprehension activities, listening, speaking and writing activities, while at the same
time, all language skills are practiced and developed equally. The speaking lesson that is evaluated
can be found in the ninth unit of the book with the title ‘Crime and Punishment’ and it contains four
speaking tasks.

2. Evaluation of the speaking activities of the coursebook

The main aims of the particular speaking lesson, which is presented within the Presentation-
Practice- Production framework (Byrne, 1986: 3-4) to learners is to talk about crime and punishment,
familiarize them with these ideas, teach them relevant vocabulary and useful phrases, produce well-
formed oral texts and improve their critical thinking skills.

In the presentation stage, there is one pre-communicative gquasi-communicative activity
(Littlewood, 1981), since the focus is on guiding learners on how to use different lexical items within
a sentence. In this activity, learners are supposed to read a question and the examples given and
answer it, using some of the words/ phrases/ ideas provided. In this way, they are expected to produce
long well- formed sentences according to the example. In other words, according to Beaumont, this
non-reality form- focused activity (Brown & Nation, 1997) exhibits the feature of control, there is no
real communication at all and the purpose is speaking to learn, since learners speak exclusively to use
language forms accurately to express their mind (West, 2000). According to Nation (1989: 24-29),
there are 5 features, determining how interesting and successful a speaking activity can be. These are
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roles (each participant has a distinct role determining his participation in the task), outcomes (provide
learners a specific goal to achieve through the task), procedure (the activity is divided into some
steps), split information (every participant has different information that shares for the purposes of the
task) and challenges (elements such as time limitation or hidden solution contributing to learners’
motivation during the task). In this activity, there are no roles, outcomes or procedures. Moreover,
there is neither split information, but rather a kind of brainstorming related to the rules one has to
follow at home nor challenges, since there is no competition, a hidden solution or even time
limitation. Furthermore, according to Johnson (1982: 163-175), there are five principles that can be
found in the sequence of the activities, such as the information gap principle (speakers share
necessary information for the task through their exchanges), the information transfer principle
(speakers transfer information from a source to another), the jigsaw principle (speakers collect their
information to complete their ‘jigsaw’), the task-dependency principle (speakers use the information
they receive from the task during it) and the correction for content principle (speakers’ language
production is judged on its efficacy upon a specific task). This activity meets only the information gap
principle and more specifically, it is an opinion gap activity (Prabhu, 1987: 46-47), where learners
express their opinion in a given situation.

In the practice stage, there are two speaking activities. In the first one, which is a speaking to learn
activity (West, 2000), learners are supposed to answer 3 questions on students’ punishment, teachers’
role when students cheat in a test and a more general one on criminality rate. According to Nation’s
principles, there are no roles assigned, as learners are only seen as answer providers, no outcomes, no
procedures, since they should only answer the three questions, no split information nor challenges.
This non- reality functional activity (Littlewood, 1981:22) could improve, if the teacher assigned roles
to learners (headmaster, teachers, students) to act-out a role-playing or simulation activity, by
participating actively in the whole process collecting data on crimes and punishment, exchanging
information and having time limitations to keep them motivated. Regarding Johnson’s principles, this
iS an opinion gap activity, because learners are asked to state their opinion, while the rest principles
such as the information transfer, the jigsaw, the task dependency and the correction for content are not
met. Finally, there is neither control in terms of the learners’ language production, since they can
freely express their thoughts nor communication among speakers. In the second task of the practice
stage, which is a non-reality functional activity (Littlewood, 1981:22) learners are asked to engage in
a discussion with their partners on different types of punishment for those that commit the crimes
from the list given and then, justify the reasons why people break the laws. Learners are also provided
with a bank with expressions and vocabulary related to penalties to use. Concerning Nation’s features,
no roles are assigned, while there is an outcome as learners should choose a crime from the list every
time and match it with a type of punishment from the vocabulary bank. Additionally, there is
procedure because learners are supposed to listen to the question, choose an item from a list, select the
most suitable punishment from the word bank, relate it and express themselves either in a more
controlled (1st part of the activity: the answer is more controlled based on the predetermined lexical
items offered to learners) or in a less controlled way (2nd part of the activity: based on their answers
learners must answer a more general question without any guidance). Furthermore, there is no split
information nor challenge. According to Johnson’s principles, this is an information transfer activity,
as learners convey information from a list and transfer it to match it to the different types of
punishment from the word bank. It is an information gap activity as well, as the two participants
exchange information through their discussion and a task- dependency activity, since the speakers use
the information produced during the activity. Finally, in the 1st part of the task, there is control, since
language production is restricted by the activity itself, as learners have to choose crimes for the list
provided and answer the question, while in the 2nd there is loose control as speakers express their
opinion more freely. In terms of communication, there is no real communication, but discussion and
exchanges of ideas. So, this is a speaking to learn activity, as speaking serves as a means of language
practice (West, 2000).
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In the production stage, there is a learning to speak task (West, 2001: 2-11), where learners are
presented with two different situations and they are supposed to respond by producing at least four
oral clauses, including a complex sentence. Also, the role of the teacher as interlocutor is mentioned.
In other words, this is a reality social interaction activity and more specifically, a guided role-play
(West, 2000). In the first situation, there are two roles (victim-whose bag was stolen/ police officer),
while in the second situation there are two other roles (student- witness/ headmaster). In both
situations, learners must describe the incidents to their pairs in detail and express their thoughts on
them. Thus, according to Nation’s principles, there are roles assigned to learners, while the outcome is
to report an incident (stolen bag/ bullying) to someone else so as to deal with this problem.
Additionally, there is procedure as learners are supposed to describe an incident, give account of what
happened and express their opinion. In other words, there are certain steps till the solution of the
problem. Moreover, there is split information since each speaker possesses some information that the
other does not, so they need to interact in order to share it. Finally, there is challenge, because learners
are given quantity limitation, since they are asked to produce at least 4 sentences in their descriptions.
Regarding Johnson’s principles, this is an information gap and task-dependency activity, because
interlocutors exchange necessary information for each other, while simultaneously they use the
information produced during the activity. In addition, control is present since there are instructions on
the amount of learners’ language production, while there is real communication (McDonough &
Shaw, 1993; Nunan, 1987; Richards, 1990), since through this role- playing activity learners are
offered the chance to use language in a realistic context for a realistic purpose, something that
increases their participation and maximizes their interpersonal skills and their performance (Hedge,
2000: 280). The particular activity could improve if there was time limitation or more roles were
assigned to learners.

All in all, the main focus of the particular speaking lesson is speaking itself as in the presentation
stage learners are given a warm-up guestion to focus so as to familiarize themselves with the topic, in
the practice stage, the actual speaking takes place, while in the production stage there is a role-
playing activity (Harmer, 2001; Thornbury, 2005; Solvoca, 2001), where learners apply the already
taught vocabulary, express themselves and interact with the rest speakers. Finally, the textbook’s
impact on the learners’ speaking performance is essential. On the one hand, learners are given the
chance to move from the first to the last activity smoothly, that is from more controlled / guided to
less controlled and more real- life social activities. On the other hand, there are many times, where
learners cannot express themselves freely, because they have to follow a model or some pre-
determined ideas/ lexical items. Also, there are not enough real-life role playing and information gap
activities, while there is no reference to feedback, key factor for the improvement of learners’
performance (West, 2000).

3. Evaluation of the original speaking lesson and its activities

The purpose of the particular speaking lesson, which is presented within the Pre- While- Post-
speaking framework, is to foster learners’ speaking skills through ‘real life” communicative activities
and make them aware of bullying at school, improving their collaboration and interaction skills
through the role- playing activities (Harmer, 2001; Thornbury, 2005; Solvoca, 2001).

In the pre- speaking stage, there is a pre-communicative activity (Littlewood, 1981) asking learners
to look at the picture and answer the three questions on bullying in pairs. Its aim is to activate their
background schemata and motivate them to interact with their classmates. According to Nation’s
principles, in this activity there are no roles, outcomes, procedures, split information, nor challenges.
As far as Johnson’s principles concerned, this is an information transfer activity, since the speakers
extract some information from the picture so as to use it to answer the questions about the people, the
place and the bullying incident itself, while at the same time it is an information gap activity, since
speakers exchange some information so as to deal with the task. Concerning Beaumont’s
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classification features, there is neither control nor real communication, but just exchanges of
predictions, opinions and experiences.

In the while- speaking stage, there are two activities. In the first one, learners are supposed to
watch a YouTube video on Bullying at school and take notes, either as the bully of the story or the
bullied one, according to the tasksheet they are given by their teacher. Then, in pairs they present the
story from both sides to their classmates. In other words, this is a learning to speak activity, as
learners are given the opportunity to take roles and present their own point of view to others. So, the
main goal is fluency and language production. In terms of Nation’s principles, there are roles since
speakers are either the victim or the victimizer of the story, an outcome, because learners have a
specific purpose, that of presenting the story from someone’s side and a procedure, as there are
specific steps that they must follow (watch video/ note-taking/ presentation), so as to reach their final
goal. Moreover, there is split information, since in every pair speaker A takes notes exclusively about
the bully, while speaker B about the bullied of the story and in the end, they share this information.
Concerning the last feature, there are no challenges. According to Johnson’s principles, this is both an
information transfer (speakers extract information from the video and use it later on) and an
information gap activity (they exchange necessary for each other information). Also, it follows the
jigsaw principle as in every pair each learner possesses valuable information that exchanges to
complete the jigsaw puzzle, that is the complete oral presentation of the story and a task- dependency
activity, since the information offered in the activity through the video is used and reproduced by the
interlocutors. Concerning control, there is minor, whereas there is no real communication between
speakers, but just transmission of information. The second activity of the while- speaking stage, which
is a learning to speak social interaction activity and more specifically, a role- play (Harmer, 1984;
Tompkins, 2001) asks speakers to form pairs and take roles as psychologists and bullied students and
act out a dialogue about the latest bullying experience they had. Its purpose is to encourage learners to
participate actively in the speaking process, interact and develop their social and communicative
competence skills (Canales & Swain, 1980). In this activity, there are roles (psychologist/ bullied
student), outcomes (working towards the completion of a story- describing the bullying incident) and
certain steps to achieve this goal (procedure). Additionally, there is split information as the bullied
student offers valuable for their exchange information to the psychologist and challenge, since there is
time limit, as the dialogue must be held within 10 minutes. Furthermore, this is an information gap
(exchange of information) and a task- dependency activity (speakers use the information produced
during the activity), whereas there is loose control and real communication between interlocutors.

In the post-speaking stage, there is a social interaction activity -a 12-minute-role-play, where
learners are supposed to imagine themselves reporting a bullying incident to the headmaster of their
school in detail. Its purpose is to enhance learners’ cooperation, their interaction and collaboration
skills and develop their speaking skills in a real- life communicative context and that is the reason
why the task’s focus is learning to speak. Regarding Nation’s features, there are four different roles
assigned to learners (bully, bullied, headmaster, classmate-witness) and a challenge (12-minute-role-
play). In addition, there is an outcome (reporting a problem, problem- solving), a procedure (learners
perform roles, report the bullying incident to the headmaster) and split information, since the speakers
do not possess the same information, but exchange theirs in their interaction for the task’s purpose.
Concerning Johnson’s principles, this is an information gap and task- dependency activity, where
there is loose control only in terms of the amount of time speakers are able to interact (12 minutes)
and real communication, since there is meaningful and purposeful communication through their
exchanges.

Finally, there is a self- assessment activity, where learners are supposed to assess themselves
according to what they are able to do during and after the speaking lesson, receiving thus learner
feedback (West, 2000).

All in all, speaking has a central role in this lesson, while there is integration of listening (watch
the YouTube video/ teacher’s instructions-questions), writing (note-taking) and reading skills
(learners read their notes and use them to present the story). In the pre-speaking stage, learners are
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provided with a visual to activate their content and background schemata and answer some follow- up
questions. In the while- speaking stage, the actual speaking takes place (presentation of a story/ role
playing). In the post- speaking, there is a longer role-playing activity. In general, role-playing has an
essential role in this speaking lesson, since it puts learners into ‘real life’ situations that they may
encounter outside class and it contributes to the development of their sociolinguistic competence
(Bahrani& Soltani, 2012). The last task is followed by a self- assessment activity, which provides the
learner with constructive feedback.

4, Conclusion

The original speaking lesson was suitable for the learners’ CEF level (B1-B2) and the activities
were quite satisfactory according to Nation’s, Johnson’s and Beaumont’s criteria. Also, the focus was
on learning to speak (genuine communication) and language production, since most of the activities
were communicative and interactive (Hedge, 2000: 273-276). More specifically, the role-playing
activities were very beneficial and helpful for learners as they motivated them participate actively in
the whole speaking process and guided them successfully than just discussing something freely
without any kind of guidance (Hedge, 2000: 280). Finally, they offered real- life context to learners
(Johnson, 1982: 156-162), personalized language as they could express themselves without any
restrictions and boosted their confidence and self- esteem (Holt & Kysilka, 2006). In other words,
successful and purposeful speaking requires active participation of all learners, real- life situations and
communicative activities (ex. conveying a telephone message), such as role-playing and simulations
(Goh & Burns, 2012: 151-152), pair/ group work (Bahrami & Soltani, 2012), guidance when
necessary, teachers’ role as motivators and managers and positive reinforcement through purposeful
feedback (Anuradha et al, 2014), while its main focus should be fluency (Cornett & Nunan, 1999) and
communicative competence (Nunan, 1991).

Finally, we must highlight the productive and effective role of digital technologies in the
field of education. These technologies, which include mobile devices (28-32), a variety of ICTs (33-
56), Al & STEM ROBOTICS (57-73), and games (74-77), facilitate and improve educational
procedures such as assessment, intervention, and instruction. In addition, the use of ICTs in
conjunction with theories and models of metacognition, mindfulness, meditation, and emotional
intelligence cultivation [78-122], as well as with environmental factors and nutrition [24-27],
accelerates and enhances educational practices and outcomes, particularly for language learning
practices.
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APPENDICES

Appendix i
Speaking activities from the coursebook

a > e ® o

TALKING ABOUT C

RIME & PUNIQHMENI 7
H (‘(‘ /(

| 1. Read the guestion and the example. Then
£ y ans

: » wer the same question about your self
tion: What Kind of rules do You have Lo follow at home o . |
Ki ) L me?
o di ’ example 2o
aremany fele”t rules | have to follow at home, For wnple, | 1
| : AvTipie, I Nave t.
me)’hOmel‘:O:'R- cl 3N my.roon take out the rubbish 4, 1) ’
e JONIS] onac .J.'l'yf 1515
505 a
mmaf?a SO rules we all have to stick to inny Y holse re garding good behaviou
{so other ‘ e fega W Denaviour,
snl'has not shouting ; nurﬂq""“") i .

respecting each other

\ 2. Answer the following questions.

1. Shoutd children be punished when they misbehave?
2. What should teachers do if they catch a student cheatingiina test or exam?
3. Do you think your village/town/city has a high crime. :amfw =

3. Discuss the following with a partner.

» How do you think people who commit the following crimes should be punished?
« Tell each other why you think people commit these crimes.

Shoplifting Using a mobile phone while driving
Driving over: the speed limit Illegally downloading musicifilms
Covering walls with graffiti Dropping litter in the street
Smoking in a non-smoking area Not wearing a'seat belt / helmet

Useful expressions Useful vocabulary
| suppose, ... get caught
Perhaps... be arrested
| hadn't thought of that. DR SSEt0 ISl
That's true. getafine »
Definitely! do community service
{t'depends: do sthillegal

put yourself and others in danger
I'm not sure | understand effective way of punishment
what you mean face the consequences of their actions
Do you mean .7 teach sb a valuable lesson

serve as a waming
prevent/reduce criminal behaviour
poverty

peer pressure

not be properly educated/infonmed

SITUATIONS
i following situations.

:&::::Z;:: t:;psr[:::::: ::ze‘:n:l:;mm of l‘ourg sentences to respond to each situation, including at least one complex sentence.

/ / The teacher takes the role of the interlocutor)

: Situation 1: Your bag has been stolen while you were at a café.

You go to the police station to report the theft. Describe your

bag and its contents, and give an account of what happened,

What do you say?
— . L — A—

A_i\»
UNIT 9 - Crime & Punishment

Situation 2: You are at school when you see 3 friend |
of yeurs being bullied by another schoolmate. You tell
the headteacher about what happened Describe the
bully and what you saw. What do you say?

Super Course INSIDER 145
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Appendix ii
Original Lesson Plan

‘Bullying at school’
Class profile: 1st grade of a Greek junior high school
Age: 12-13 years old
Number of learners: 16
Level: B1-B2
Time: 45 min
Materials: YouTube video, a laptop, photo, two tasksheets

Purpose: To foster Ls’ speaking skills through a ‘real-life’ communicative setting.

Specific objectives:

1. To develop Ls’ speaking skills

2. To raise Ls’ communicative skills

3. To enhance Ls’ interaction and collaboration skills

4. To make Ls aware of bullying at school

Procedure Aims Time

Pre-speaking stage

Teacher (T) hands in the tasksheets
to all learners (Ls). There are two
different ones (tasksheet A and
tasksheet B).

Ls look at the picture carefully and | To activate Ls’ background 1min
prepare themselves to answer the schemata.

questions that follow. To foster their prediction skills.

Ls answer the questions about To motivate Ls to interact with

bullying in pairs. their classmates. 5 min
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While-speaking stage
Ls watch a YouTube video on To motivate Ls through 10 min
bullying and take notes as victims technology.
or victimizers, according their
tasksheets. To create a ‘real-life’ context.
Skills integration (listening and
writing).
To check comprehension.
Ls present the story they watched in | To encourage Ls to give an overall
pairs from the victim’s / presentation of the story, from both | 6min
victimizer’s perspective to their perspectives.
classmates.
The teacher sets the scene: To encourage Ls act out a ‘real-
Ls imagine they are a 12-year-old | life’ dialogue. 10 min
bullied student, who visits a
psychologist to talk about the last To enhance pair work.
bullying experience he/ she had at
school. The psychologist asks To create a ‘real-life’
questions about the incident and communicative setting.
they are supposed to offer detailed
information about that day though a | To promote Ls’ interaction.
10-minute dialogue in pairs.
Post-speaking stage
The teacher sets the scene: To encourage Ls engage inarole- | 12 min
Ls imagine that a 16-year-old boy | playing activity.
makes fun of one of their
classmates all the time and in To enhance group work.
groups of 4 (bully, bullied,
classmate, headmaster), they are To create a ‘real-life’
required to engage in a 12-minute- | communicative situation.
role-playing activity, reporting this
bullying activity to the headmaster | To promote Ls’ interaction.
of their school, offering valuable
piece of information.
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Feedback
Ls are given a self-assessment To receive meaningful feedback. 1min

questionnaire to fill in on what they
are able to do in order to get some
feedback as well.

Appendix iii
Tasksheet A

Pre-speaking stage:
1. Look at the photo carefully and in pairs, discuss the following:

a. Who and where are they?
b. What is this photo about?
c. Have you or any of your friends ever been in a similar situation? How did you react?

While-speaking stage:

2. Watch the following YouTube video called ‘Bullying- Stop it’
(https://www.youtube.com/watchv=FYVVE4tr2BI&t=15s&ab_channel=TheChurchofJesusC
hristofLatter-daySaints) and take notes. Then, in pairs present the story from the victim’s
perspective to your classmates.

Bullied

People involved:
Place:

Time:

Incident:

Frequency:

My feelings:

The bully’s feelings:
Solution:
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3. Imagine you are a 12-year-old bullied student and you visit a psychologist to talk about
your latest bullying experience at school. The psychologist asks questions to find out what
happened, who was involved in it and what were/ are your feelings. The victim gives detailed
information about that day. Work in pairs to act out a 10-minute dialogue.

Post -speaking stage:

4. Imagine that a 16-year-old boy calls another student ‘dirty’, makes fun of him all the time,
asks from their classmates to ignore him and knocks into him on purpose. In groups of 4
(bully, bullied, classmate, headmaster), you are required to engage in a 12-minute- role-
playing activity, reporting this bullying activity to the headmaster of the school, offering
valuable piece of information and details.

Self- Assessment/ Feedback:
Fill-in the boxes with + / - based on what you can/ can’t do.

| can:
+/ -

Predict something based on visuals (photos)

Take notes while watching a video

Act out a dialogue

Present a story from any kind of perspective (bully/
bullied)

Take turns while acting out a dialogue

Engage in a role- playing activity

Cooperate with the members of a group/ team
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Tasksheet B

Pre-speaking stage:

1. Look at the photo carefully and in pairs, discuss the following:
a. Who and where are they?
b. What is this photo about?

c. Have you or any of your friends ever been in a similar situation? How did you
react?

While-speaking stage:

2. Watch the following YouTube video called ‘Bullying- Stop it’
(https://www.youtube.com/watchv=FYVVEA4tr2B1&t=15s&ab_channel=TheChurchoflesusC
hristofLatter-daySaints) and take notes. Then, in pairs present the story from the victimizer’s
perspective to your classmates.

Bully

People involved:
Place:

Time:

Incident:

Frequency:

My feelings:

The bullied’s feelings:
Solution:

3. Imagine you are a 12-year-old bullied student and you visit a psychologist to talk about
your latest bullying experience at school. The psychologist asks questions to find out what
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happened, who was involved and what were/ are your feelings. The victim gives detailed
information about that day. Work in pairs to act out a 10-minute dialogue.

Post -speaking stage:

4. Imagine that a 16-year-old boy calls another student ‘dirty’, makes fun of him all the time,
asks from their classmates to ignore him and knocks into him on purpose. In groups of 4
(bully, bullied, classmate, headmaster), you are required to engage in a 12-minute- role-
playing activity, reporting this bullying activity to the headmaster of the school, offering
valuable piece of information and details.

Self- Assessment/ Feedback:
Fill-in the boxes with + / - based on what you can/ can’t do.

| can:
+/ -

Predict something based on visuals

Take notes while watching a video

Act out a dialogue

Present a story from any kind of perspective (bully/
bullied)

Take turns while acting out a dialogue

Engage in a role- playing activity

Cooperate with the members of a group/ team
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Appendix iv

Table with Assessment Criteria- Coursebook’s speaking activities

Nation’s Principles

Roles

Outcomes

Procedures

Split
Information

Challenges

Activity 1

Activity 2

Activity 3

Activity 4

Johnson’s Principles

Information
Transfer

Information
Gap

Jigsaw
Principle

Task
dependency

Content
for
correction

Act. 1

Act. 2

Act. 3

Act. 4

+| + |+ |+

Beaumont’s Classification Features

Control

Communication

Activity 1

+

Activity 2

Activity 3

+

Activity 4

+
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Table with Assessment Criteria- Original Lesson Plan
Nation’s Principles
Roles | Outcomes | Procedures | Split Challenges
Information

Activity 1 - - - - -
Activity 2 + + + + -
Activity 3 + + + + +
Activity 4 + + + + +
Johnson’s Principles

Information Information Jigsaw Task Content

Transfer Gap Principle | dependency for

correction
Act. 1 + + - - -
Act. 2 + + + + -
Act. 3 - + - + -
Act. 4 - + - + -
Beaumont’s Classification Features
Control Communication

Activity 1 - -
Activity 2 + -
Activity 3 + +
Activity 4 + +
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